Introduction Introduction Introduction Introduction
Let's Be Friends is a prevention curriculum that teaches young children positive social skills. The purpose of Let's Be Friends is to present useful tools to students that enable them to take active roles in the creation of a positive social environment, which encourages kindness, compassion and responsibility.
The Ophelia Project ® is delighted to provide this fun and educational friendship unit designed for primary school students. We believe that it is important for schools to add a fourth "R" to the "Reading, 'Riting and 'Rithmetic" adage, which is Relationships. In today's schools, an intense focus on math and reading literacy is pushing the teaching of social skills farther out of the elementary school.
Children should be taught the skills to know how to:
• Get along with others
• Be a friend
• Be part of a social group
In general, people -even teachers -assume that children know how to interact with one another in positive ways, but what actually occurs in classrooms challenges this belief. The potential for meanness, both inside and outside of the classroom, is taking on new and more creative forms. Another alarming phenomenon shows that children are much more likely to talk back to their teachers and to other adults in their lives. These adults seem to tolerate, and implicitly condone, a greater amount of negative behaviors. It follows that students are demonstrating increased aggressiveness, reduced respect for adult authority and insensitivity to the feelings of others.
Research shows that children learn what is considered acceptable social behavior by observing adults, siblings, peers and older schoolmates. Each group's activities contribute to the formation of a child's normative beliefs about how to behave, especially as the child experiments with different kinds of behaviors and receives feedback from those around her. By the third grade, most students have already developed normative beliefs about how to function in a social environment, and these beliefs guide future behavior. If a child's early formative experiences involved much screaming and yelling as a form of communication, he or she has likely learned to expect this type of behavior from others and most likely believes it is an acceptable way to communicate with others. A child who is allowed to tease, taunt or exclude another student in the classroom, lunchroom or on the playground learns that his actions are sanctioned and he will continue to use them.
The Ophelia Project ® is committed to empowering the kid in the middle, often called the bystander, witness or the silent "it's-none-of-my-business" student. We believe that everyone plays a role in creating positive, safe social climates. Therefore, everyone has a responsibility to become involved in addressing peer aggression. Acts of aggression often occur when adults are not around, so we must count on the children present to take a stand if we truly want to address the aggression in a community.
Our programs strive to develop a sense of personal power within each child, such as:
• Recognizing my responsibility to protect myself and my classmates • Making the effort to welcome a new student into my work or play • Speaking out to defend a classmate when s/he is being treated unfairly • Reporting to an adult when a classmate needs help and is in trouble
The Ophelia Project ® 's initial efforts focused on middle schools, where students hurt each other through numerous different forms of aggression. Covert bullying is a common practice in middle schools, a place where many adults silently support exclusion, teasing, rumor spreading and gossiping by failing to take action or by being unaware that there is a problem at all.
We encourage teachers of young children to be diligent in holding themselves and their students accountable when their actions knowingly and unknowingly hurt someone else. Through this prevention curriculum, The Ophelia Project ® encourages teachers to help students get in touch with their own emotions and those of their peers, because lessons in building positive relationships last a lifetime.
Before You Begin Before You Begin Before You Begin Before You Begin
Goal
The goal of this curriculum is to create safe social climates for children. This is accomplished by:
• Providing opportunities for children to develop positive self-concepts • Developing a definition of friendship • Encouraging students to nurture their friendships with others
Curriculum Implementation
The lessons in Let's Be Friends are designed to be presented in a sequential, eight-lesson unit. Because many of the lessons use the same materials and/or refer to the previous lesson, it is recommended that the lessons be delivered within a two-to four-week period.
Let's Be Friends can be implemented in either second or third grade classrooms. Teaching the unit to all students in the same grade is the most effective way to implement the curriculum. Some schools may prefer to adapt the lessons for first graders or choose to extend the unit for a period of several weeks. Teachers should feel free to adapt this curriculum to meet the specific needs of each school. A needs assessment is recommended to determine the level of programming that will be most beneficial to your school. Contact The Ophelia Project ® national office at 1-888-256-5437 for details.
Integration
Let's Be Friends is specially designed so that it can be integrated into any number of school programs. One program The Ophelia Project ® recommends is health education. The lessons will have the most impact when linked to what actually happens on the playground, in the lunchroom and during open-ended class time.
Lesson Plans
The lesson plans in this curriculum were created with a teacher's needs and goals in mind. Each lesson is designed to be as easy as possible for you to prepare for and teach. Each lesson is titled and contains:
• A summary of the lesson and key objectives for student learning • Materials needed to teach the lesson • Specific procedures on how to teach the lesson, including an anticipatory set and closure
Evaluation
The following criteria are suggestions for assessing the impact of the unit on students:
• Participation in discussions and/or activities • Fulfillment of assignments • Adherence to the ground rules of the classroom • Efforts outside of the classroom to make a positive difference Listen carefully to the questions students ask during these lessons; it will reveal a great deal about what they are thinking and how the material is affecting them. The ways in which the students interact with each other is also a good indicator of how the lesson is affecting them.
Program Closure
The key to the success of this curriculum is how the students behave after the unit is over. The goal of Let's Be Friends is for students to use the information and skills they have learned both inside and outside the classroom. Students should transfer what they have learned in class to situations that they encounter in their everyday lives.
One of the best ways to accomplish this goal is to make a commitment to reinforce the unit concepts throughout the year. Inform students of this plan and ask them for suggestions about how to make the information more meaningful. A student-organized awareness campaign, for example, could be conducted to help younger students observe how friends should treat each other.
Comfort and Privacy
Many times throughout this unit, students are asked to share their personal stories. Some students are comfortable with this, while others are not. The Ophelia Project ® believes that no one should be forced to comment and that everyone should be given the chance to "pass" on sharing if they so choose. It is important that the curriculum reaches both types of children, and for that reason it is important to establish and have students follow these four basic ground rules:
• Respect people's privacy by keeping a NO NAMES policy, e.g., "I know someone who … " • Pass if you do not wish to speak • Give others a chance to speak • Let others speak without interruption
Thoughts on Grouping Students
The way students are assigned seating and grouped for class activities can foster friendships and diffuse aggressive situations. Careful thought should be given to the ways in which students are grouped.
When students are told to find a partner, much can be observed:
• Who is left standing alone?
• Which students reach out to others to be sure they have someone to work with?
• Who are the leaders in the class?
• Which students are shy and find this simple act difficult?
• When is exclusion intentional and therefore hurtful?
• How does the practice of finding a partner support or detract from the lesson goals?
An alternative strategy to random partnering is to instruct students to, "Turn to the person on your right (in front of you, behind you)," when they are to work in pairs. Walk around to ensure that everyone has a partner. When there is an uneven number, quickly create a group of three so that no child is left out. In addition to using grouping as a learning strategy, teachers can help students build new friendships by using a variety of different criteria in grouping students. The more students get to know their classmates, the less likely they are to taunt, exclude or spread rumors. With this in mind, students can also be grouped in the following ways:
• Pair a quiet, shy student with someone who is caring and friendly and can make him or her feel like a part of the group
• Group students in ways that highlight their strengths; e.g., an artistic student can be the illustrator during collaborative work; a more organized student can help those who are easily distracted
• Encourage interactions between students who don't really know each other; put the new child in a group situation quickly so that s/he gets to know other children and vice versa
• Proactively support a student who has been the target of peer aggression by grouping him or her with students who will be kind and inclusive
• Discourage interaction between students who have been in an aggressive incident or who tend to gang up on other children in the class
• Changing classroom seating arrangements monthly or bi-monthly provides students with the opportunity to get to know each other; getting to know others who are different also breaks down barriers that might lead to prejudice and discrimination
Use cooperative learning strategies to encourage positive interactions and expand students' friendships. These learning strategies build appreciation for diversity and tolerance, and highlight each student's skills and abilities. Cooperative learning often requires more class time to complete an activity; however, the development and practice of social skills involved in group problem solving is well worth it. Social skills can only be "learned by doing."
Pay particular attention to the new student in class. New students often become targets of aggression. They need special attention and careful pairing with caring students and buddies to help them through their first weeks at a new school. As a teacher who is concerned with creating safe social climates, you should anticipate possible problems and take action to prevent such issues.
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The following people contributed to the production of the Lesson 1
• Essential Question 1: What is something you do well?
• A mirror • Pattern for paper figure • Crayons or markers
Lesson 2
• Essential Question 2: What's inside you that makes you special?
• Pre-cut oak tag headbands (1 per student)
• Six 1x11-inch strips of construction paper per student • Crayons or markers Lesson 5
• Essential Question 5: What happens when friends fight?
• "Six Crows" by Leo Lionni • Chalkboard or chart paper • "I Message" Process chart (included)
• Construction and writing paper
Lesson 6
• Essential Question 6: How can you make someone who is unhappy feel better?
• Life-size cut-out of a human body made of bulletin board paper
Lesson 7 • Essential Question 7: What are the important friendship messages that I can share?
• Various materials for a creative project
Lesson 8
• Chart paper • Crayons or markers Objectives:
Students will demonstrate the ability to:
• Identify personal strengths • Identify positive behaviors/strengths in others • Categorize strengths into two groups: internal (invisible) and external (visible) Essential Question:
What is something you do well?
Materials:
Summary:
Students brainstorm about the personal strengths that help them make good choices. They determine whether the strengths are visible or invisible, and then share their observations.
Procedure:
1. Anticipatory Set: Display the essential question for this lesson and select a student to read the question aloud. Remind students to think of the answer to this question as the lesson proceeds.
2. The teacher introduces the lesson by gazing into a "magic" mirror and says, "Mirror, mirror on the wall ... show me how I am the best of all." The mirror acts as a helping tool for the teacher to recognize his or her special strengths. The teacher then relates his or her personal strengths to the class.
3. The teacher asks for volunteers to look into the magic mirror and repeat the rhyme. Each participant will name his or her own special strengths.
4. The teacher works together with the students to compile a list of common strengths by brainstorming with the class.
5. The magic mirror is passed around the classroom, so that each student has the opportunity to view him or herself in this way.
6. The teacher defines what "visible" and "invisible" strengths are and gives the class several examples. Each idea on the list is then labeled as either visible (V) or invisible (I).
7. Students are given paper figures to trace and decorate to look like themselves, reflecting on what they learned when looking in the mirror. Then, ask the students to write their visible strengths around the edges of their paper figures and their invisible strengths toward the center of their figures.
Closure:
1. Ask students to respond to the essential question: What do you do well? What are some of your strengths? Which one(s) are unique to you/make you special?
2. Ask students to explain the difference between visible and invisible strengths. Explore the topic by posing specific questions, such as, "If thinking carefully is one of your strengths, how can this help you to make good choices?" 3. Have individuals share their paper figures with classmates, who can offer even more suggestions of strengths to add to one another's figures.
4. The paper figures can be used to create a colorful and informative bulletin board for the classroom that reminds the students of what they have learned in this lesson. A second bulletin board could be created, titled: "How our strengths help us make great choices!"
Lesson 2 Lesson 2 Lesson 2 Lesson 2
Inside Out
Internal and External Strengths
Objectives:
• Identify invisible strengths • Share invisible strengths with others • Recognize and appreciate others' invisible strengths
Essential Question:
What's inside you that makes you special?
• Pre-cut oak tag headbands (one per student)
• Six 1x11-inch strips of construction paper per student • Crayons or markers
Summary:
Students find a creative way to show others their invisible strengths.
Procedure:
Note: Prior to this lesson, the teacher should note and record times when students were kind or caring toward others.
1. Anticipatory Set: Display the essential question, read it aloud to the class and return to it at the end of the lesson.
2. Review with the class the strengths that were written on the paper figures created during Lesson 1. Comment on how visible strengths are easy for people to see, but invisible ones require some extra work to discover (e.g. if you are a good artist, you can show people your work; if you are sensitive to the feelings of others it is obvious when you treat people well).
3. Relate examples of students' kindness and caring toward others that you witnessed in the days leading up to the lesson. Ask your students to share a time when they were kind and caring to others.
4. Ask the class: "Which person is always able to see the invisible qualities?" Elicit the response "me." Explain that, "You are usually the only one who is aware of your own invisible qualities, but we want others to see them as well." Let the students know that to help others see these invisible strengths they will make a "caring crown."
5. Distribute a pre-cut oak tag headband and six 1x11-inch strips of construction paper to each student.
6. Have students write "Caring Crown" on the headband and record several of their invisible strengths on the strips. If time allows, the students may decorate the headband.
7. Staple or glue the headband to fit each child's head. Next, attach each construction paper strip to the headband, with the side where the invisible strengths are written facing inward, toward the child's head. The strips are attached on both ends to the headband, intersecting in the middle to form a dome.
8. When all the crowns are completed, explain that invisible strengths are the ones that will be most valuable. "These invisible strengths are the ones that make you a good friend and a caring person. We want others to see these strengths. To make them visible, watch what I do ... " Take a pair of scissors and cut the strips at the very center (where they all intersect). Watch as all the strengths pop out! Closure:
1. Let the students wear their crowns as a way to showcase and highlight their invisible strengths.
2. Return to the essential question: What's inside you that makes you special? Ask students to share their answers.
3. Tell the students that you will be on the look out for demonstrations of their invisible strengths and that each student should remember to look for those qualities in his or her classmates.
Lesson 3 Lesson 3 Lesson 3 Lesson 3
Recipe for Friendship
Qualities of a Good Friend
• Describe a friend • Define friendship • List qualities they seek in a friend • Describe how to treat a friend
A friend is ...
Materials:
• Essential Question 3: A friend is … • Drawing paper • Crayons or markers • Large paper cut-out of gingerbread person • Recipe sheet handout (included)
Summary:
Students will be asked to demonstrate pro-social behavior. They will learn to name qualities to describe a friend and to define friendship. Each student will have the opportunity to describe a friend in his or her own life and consider ways to nurture that relationship.
Procedure:
1. Anticipatory Set: Display the essential question for this lesson and select a student to read it aloud. All students should be thinking of the answers to this question as the lesson proceeds.
2. Revisit Lesson 2 with the caring crowns. Encourage students to wear their crowns while they review what they have learned about both visible and invisible strengths.
3. Give students a sheet of drawing paper with the instructions: "Draw a picture of you and a friend having fun together."
4. When the drawings are complete, ask students why they have so much fun with their friend and why they like spending time together. Students should describe what they specifically like about their friends. 7. The teacher introduces the "A Recipe for Friendship" activity. Discuss how a recipe can be used to make something special. The class then works together to create a friendship recipe, including ingredients and directions. Be sure that students include both visible and invisible qualities.
8. Students use the recipe template to create their own recipe ingredients. This may be illustrated.
9. The teacher compiles all the individual recipes into a cookbook for friendship that can be put on display in the classroom to remind and encourage students to use what they have learned during the lesson.
Closure:
1. Ask students to give their response to the essential question: A friend is ...
How does the dictionary define a friend?
3. What did the students learn about friends and friendship?
A Recipe for Friendship Ingredient List:
Now, how would you put your friend together?
HOW TO MIX IT UP:
Remember to encourage the good 'ingredients' in your friends!
Lesson 4 Lesson 4 Lesson 4 Lesson 4
Am I a Friend?
Qualities of Friends
• Identify ways to be a friend to someone else • Develop methods to maintain friendships
How am I a good friend to others?
• Essential Question 4: How am I a good friend to others?
• Role play scenario cards • "ABC's of Problem Solving" chart (included)
Summary:
Students role play various situations in which friends mistreat others. Through discussion and brainstorming, students develop several solutions to handle these conflicts, which serve as friendship-building tools.
1. Anticipatory Set: Display the essential question; read it aloud to the class.
2. The teacher shares his or her own personal story about how a friend hurt his or her feelings.
3. Explain to the class: "Today we will be doing (or watching) several role play situations. We will explore examples of how friends can hurt each other. We will then brainstorm ways to change this hurtful behavior into something more positive."
Note: This activity may be difficult for children who are shy or have never done role playing before. One way to address this would be to ask older students to come to the class to act out a scenario, or to spend some additional class time practicing role playing before using it in this lesson.
4. Explain that most conflicts require some kind of problem solving skill in order to resolve them.
Display the ABC's of Problem Solving chart (on page 24):
6. Ask, "What is the problem?"
B rainstorm some solutions C hoose the best one
E valuate the solution 7. Break the class up into groups of three or four and assign students various scenarios to act out.
8. Distribute story cards (one scenario per group) and allow approximately ten minutes for the groups to review and practice the role play. The story cards are suggestions. Scenarios that occur within the specific school community should be used. The teacher should make sure that none of the names of the students in the class or grade level are used. (See role play scenarios on page 24.)
9. Ask the first group to perform its scenario for the class. Explain that the students are an audience and are watching this all happen as a third party. They are bystanders or kids in the middle. Encourage them to think about how it makes them feel to watch these situations happen to some of their classmates.
10. Process the role plays by asking students to describe what happened. Students should remain in character as each one is asked to answer the following questions. The purpose of the questions is to focus on the feelings of both the target and the aggressor in each situation.
Questions for the target: What were you thinking during the role play? How did you feel? Describe what was done to you (e.g., left out).
Questions for the aggressor: What where you thinking about in this situation? Why did you act this way (e.g., kept her from joining the game)? How and what were you feeling?
Questions for the audience/kids in the middle: How did you feel watching the aggressor behave that way toward the target? Have you ever seen something like this happen before?
11. Ask the class to work through the "ABC's of Problem Solving" chart and begin to brainstorm new, more positive and constructive behaviors in each role play situation. What could the target do differently? What could the kid in the middle do? Emphasize the importance of the kid in the middle or the target doing something to improve the situation. Encourage positive change from both perspectives.
12. Select the best solution for each situation and have the group perform the role play again, this time with the new solution. Afterward, ask for feedback from the group.
13. Repeat this entire process for the remaining groups. Note: It may take several sessions to give every group a chance to share.
Closure:
1. Create a list of possible solutions when dealing with problems involving friends. Encourage students to share other problems they've faced, in addition to those addressed during the role plays.
2. Return to the essential question: How am I a good friend to others? Ask students to share their answers based on what they have learned.
Role Play Scenarios
Scenario 1:
Tanya is having a birthday party. She keeps telling her friend, Mary, that she is not invited, saying: "You can't come to my party, Mary, because you were talking to that new girl, Sally."
Christopher is riding his bike and wants to race against Sam. Sam says "okay," but when they race, Sam wins. Now Christopher makes fun of Sam and calls him a cheater.
Scenario 3:
Maria's pet has died and she arrives at school feeling very sad. She cries all day long. Alex and Andre make fun of her. Before long, all the kids are calling her a crybaby. Friends Forever?
Understanding Conflict
• Identify qualities that make a good friend • Identify qualities that hurt a friendship • Use "I Messages" to communicate needs and feelings
Essential Question:
What happens when friends fight?
Summary:
During this lesson, students will be able to reexamine the qualities of friendship and problem solving to begin to create solutions to conflicts that may arise between friends. This lesson is a wonderful example of how you can integrate a lesson on friendship-building skills into a reading lesson. The concepts presented in this unit are strengthened when they are highlighted during daily learning.
Materials:
• "Six Crows" by Leo Lionni • Chalkboard or chart paper • "I Message" process chart (included)
• Construction and writing paper Procedure:
1. Anticipatory Set: Examine the birds on the cover of the book "Six Crows." Discuss crows with the class (e.g., what they eat, where they live). Use references to gather some basic information on crows beforehand, if necessary. Begin the lesson by telling the class that "the author, Leo Lionni, uses animals to teach us a valuable lesson about our friendships and ourselves." At the end of the story, students will be able to explain what that lesson is.
2. While reading the story aloud to the class, ask:
What do you think the farmer might do to keep the crows out of the field?
Who do you think is sillier, the farmer or the crows? Why? (Evaluation) Do you think it is too late to make peace? Explain your answer. (Analysis) What actually changed the minds of the crows and the farmer? (Comprehension) 3. Post-reading, relate "Six Crows" to the children's own friends. Ask: "Has there ever been a time when you and a friend ended up fighting, like the farmer and the crows?" Spend a few minutes sharing the students' stories and place emphasis on how the problem was resolved in the "Six Crows" story.
4. Revisit the gingerbread person activity (Lesson 3) and remind the class of the qualities we look for in a friend. Next, ask students, "What kinds of things can hurt a friendship?" Write their ideas on the board under the heading "Friendship Busters." Continue to relate ideas to the story (e.g., "What did the farmer and crows do to 'bust' their friendship?"). Other examples of "Friendship Busters" include: stealing, making others feel left out, being mean, etc.
5. Ask: "What steps can you take to solve a conflict with your friends?" 6. Brainstorm ways to solve conflicts. One suggestion is to use "I Messages." Proceed to teach the "I Message" process (see page 27).
Closure:
1. Ask students to respond to the essential question: What happens when friends fight?
The The The The " " " "I I I I Message Message Message Message" " " " Process Process Process Process
When using an "I Message," start with the word "I" and then clearly state how you feel.
Example: I feel excluded or I am hurt … Next, add WHAT the other person did or is doing that made you feel that way.
Example: I feel excluded when you don't let me sit at the lunch table.
Clearly and simply say WHY you feel this way.
Example: I feel excluded when you don't let me sit at the lunch 
Example:
I feel excluded when you don't let me sit at the lunch table, because we are friends. I need you to stop telling me where I can or cannot sit at lunch.
Using "I Message Using "I Message Using "I Message Using "I Messages" s" s" s"
Lesson 6 Lesson 6 Lesson 6 Lesson 6
Turn the Frown Upside Down!
Building Empathy
• Exhibit empathy toward others • List ways to make others feel good • Reflect on ways to help their own unhappy moods change for the better • Reflect on ways to help others change their unhappy moods for the better
Essential Question:
How can I make someone who is unhappy feel better?
• Life-size cut-out of a human body made of bulletin board paper • Pipe cleaner • "Band-Aid" template (included)
Summary:
Using a tracing of a life-size human body, the students will discover ways they can make an unhappy friend feel better. They will put their ideas onto a "Band-Aid" template and paste them on the body.
Procedure:
2. The teacher shares with the class a time when he or she was feeling sad, but then did something to make him or herself feel better.
3. Discuss with the class ways in which they are able to cheer themselves up. When they are feeling sad, how do they turn that frown upside down and create a smile?
4. Refer to the large cut-out of a person who is wearing a pipe cleaner frown. After you have heard some suggestions from the students about how they are able to make themselves feel better when they are down, change the pipe cleaner into a smile. Explain that in this lesson they will write down suggestions about how to make someone who is unhappy feel better. Students should write their ideas on a "BandAid" from the "Band-Aid" template (page 32).
5. The "Band-Aids" are then glued onto the paper cut-out, representing ways in which the students can help when someone they know is sad.
6. Alternate Option: Turn the class "Band-Aid" activity into a small group project, tracing several bodies to fill with "Band-Aids." Each group gets to work with its own cut-out, placing "Band-Aid" suggestions onto the body.
1. Display the completed human body cut-out(s) in the classroom or hallway.
Return to the essential question: How can I make someone who is unhappy feel better?
Have students discuss the ideas that they believe could best be used to help improve this kind of situation.
Lesson Lesson Lesson Lesson 7 7 7 7
Showing We Care
Demonstrating Ways to Be a Friend
Students will:
• Create a project that expresses their understanding of friendship (e.g., how to be a good friend, how to nurture a friendship) • Understand that by speaking out, they can make a difference in their own lives, those of their peers and within the larger school community
What are important friendship messages that I can share?
Materials:
• Essential Question 7: What are important friendship messages that I can share?
Students will demonstrate what they have learned about friendships by completing a creative project.
1. Anticipatory Set: Display the essential question for this lesson and select a student to read the question aloud. Students should be thinking of the answer to this question as the lesson progresses.
2. Explain to the class that one way to help remember the lessons they have learned during this unit is to teach and express them to others. Tell them, "Today we will begin a campaign. You will create a project that will help people become more aware of how to be a friend and how to help a friend." Identify an audience for the project (e.g., parents, younger peers, siblings).
3. Project examples include: songs, skits, jingles, stories, poems, posters, school wide announcements, articles for the school paper, a Web site, multimedia presentations, videos, games and banners.
4. Ask the class to brainstorm ways to help people become aware of how to be a friend and how to help a friend.
Remind them of what they have learned so far from the unit. What do they think everyone should know? Direct the class to develop several friendship themes or slogans (e.g., Kindness is cool! Everyone is welcome here! Hurray for differences!).
5. Discuss ways in which the students can share their messages with their target audience. Allow students to select and plan out their projects. Be a facilitator and offer advice and support, but allow the students' creativity to direct them. Help the students plan and organize their projects. Students can work independently or team up with others. If students are going to work in pairs or in small groups, think beforehand about how to guide this process. Asking for help from parent volunteers or older students may be a good idea.
1. Ask students to give their response to the essential question: What are important friendship messages that I can share?
2. When the projects are finished, ask students to share theirs with the class. Plan to build awareness in the school community by presenting the projects at an open house, parents' night or student assembly. Invite family members, members of the media, community members or the entire school to see what the students have learned and how they feel about friendship.
Lesson 8 Lesson 8 Lesson 8 Lesson 8
Reflecting on Friendships
Summary of Unit Lessons
• Evaluate their new understanding of friendship and the goals they accomplished during the culminating projects (Lesson 7)
• Chart paper • Crayons or markers
Summary:
Students will reflect on the friendship unit and the culminating projects.
1. Anticipatory Set: Talk with the class about how people enjoy discussing a book or movie with others who have seen or read the same thing. Explain that when sharing, people like to reflect on the good points of the book or movie, as well as the parts they would change (e.g., what they did and didn't like). The class will reflect on the activities of the past week(s) and what they learned about friendships.
2. Brainstorm answers to the following questions and record responses on separate pieces of chart paper. A carousel brainstorming technique can be used, where students write down their own responses to the questions. If this method is preferred, place the chart paper in various places around the room and have the students travel in small groups to respond to each of the following questions.
• Why did we spend class time doing these lessons?
• What new things did you learn from these lessons?
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• What activities did you enjoy the most? Why?
• What did you dislike about the projects?
• What would you do to change or improve them?
1. Display the chart papers around the room and read the responses aloud. As a group, reflect on and explore what the class learned from the Let's Be Friends unit.
THE LANGUAGE OF PEER AGGRESSION
Type of Aggression Definition & Behaviors
Peer Aggression
Includes physical, verbal and relational aggression. All of these types of aggression affect both boys and girls. (Crick et al., 1999) Physical Aggression Harm through damage or threat of damage to another's physical wellbeing (Crick and Grotpeter, 1995) Verbal Aggression Obvious and/or hidden verbal acts of aggression toward another, such as threats, putdowns and name calling
Relational Aggression
Behavior that is intended to harm someone by damaging or manipulating his or her relationships with others (Crick and Grotpeter, 1995) . Relational aggression behaviors include exclusion, malicious gossip and rumor spreading, teasing and name calling, alliance building, covert physical aggression, and cyberbullying (more about this newest form of relational aggression below).
Overt Aggression
Obvious, blatant acts of aggression
Covert Aggression
Hidden acts of aggression (e.g. body language, exclusion)
Reactive Relational Aggression
Defensive response to provocation with intent to retaliate Example: A child is being teased repeatedly in school and then becomes a teaser himself for protection.
Proactive Relational Aggression
Proactive behaviors are a means for achieving a goal (e.g. may need to exclude someone to maintain your own social status)
Example: A girl is mad at another girl for being "more popular" so she spreads a sexual rumor about her to ruin her reputation.
Bullying Language Definition & roles in bullying and aggression
Bullying
Negative actions carried out by physical contact, words, making faces, gestures, rumors, intentional exclusion (Olweus, 1997) 3 Criteria of a bullying incident:
Intentional harm Carried out repeatedly Relationship characterized by imbalance of power Three roles of aggression: the aggressor, the target and the bystander
Aggressor or Bully
The person who chooses to hurt or damage a relationship.
Target or Victim
The person who is aggressed upon. A passive target is picked on for no reason. The provocative target may behave in such a way (i.e. annoying, poor social skills, poor hygiene) that others think s/he deserves or asks for the aggression.
Bystander or Kid in the Middle
The person or persons who are not aggressors or targets but are caught somewhere in between. They are often scared, stuck and silent. The kid in the middle is part of a social situation as a bystander. Kids in the middle are involved in the aggression and have the potential to take action to change the situation for the target.
Influences on Behavior Terms in changing normative behavior
Social Norms
Expected or accepted rules for behavior. The Ophelia Project® promotes pro-social norms in its work with schools and communities.
Normative Beliefs Self-regulating beliefs about the appropriateness of social behavior (Huesmann, 1988, Huesmann and Guerra, 1997) Empathy Involves 3 components. All must be present for empathy to take place:
Emotional Component: the ability to identify other's feelings Cognitive Component: the ability to understand another person's perspective Application Component: the ability to respond appropriately Example: Your friend finds out that other girls are talking about her behind her back. You were a part of it. You see that she is hurt and upset. You imagine how you would feel if your friends were trashing you behind your back. You feel her pain, apologize for your role and intervene on her behalf.
Hostile Attribution Bias (HAB)
Is the tendency to interpret events in a paranoid manner.
Crick published an article in "Child Development" (Vol. 73, No. 4) , showing that relationally aggressive girls display hostile attribution bias (HAB).
Example: A relationally aggressive girl may overhear two girls talking about having a party, and assume she has been deliberately excluded. An aggressive child is bumped in the hallway and perceives that bump as intention, while a non-aggressive child would view this as an accident.
Emotional Intelligence
The capacity for recognizing our own feelings, and those of others, for motivating ourselves and for managing emotions well in ourselves and our relationships (Goleman, 1998 
Leadership
The ability or capacity to lead (dictionary.com). Participating in CASS TM provides an opportunity to develop leadership skills for both adults and children.
Forgiveness
'To forgive someone' is to let go of the hurt another person has caused you so you can move on without the hurt affecting your life.
Exploring Actions
Below are definitions of actions used in normal social interactions. Placed on either end of a continuum, the first action is positive and socially acceptable and the second is used solely to gain power and/or hurt and humiliate another. Drawing distinctions between the behaviors helps adults and students identify and change hurtful behaviors.
Joking or Kidding versus Taunting
Joking or kidding with a friend is a way to tease each other in a kind way. It is done with no malicious intent and if it bothers the person who is being joked with, the joker will stop.
Taunting is calling someone names with the intent to hurt another person, and to feel more powerful than the person who is being taunted.
Telling versus Tattling
Telling is reporting to an adult when a person sees something cruel happening to oneself or others. The intention of the reporting is to keep another, or the teller, safe from harm.
Tattling is telling an adult something someone else has done to get attention or get them in trouble. Tattling includes exaggerating a harmless incident or lying to an adult about what someone else did.
(Barbara Coloroso describes the difference on pages 134-135 in her book "The Bully, The Bullied, and The Bystander," 2003).
The elementary school statement is: "Telling is keeping someone or you safe AND tattling is getting someone in trouble."
Flirting versus Sexual Harassment
Flirting is giving attention to someone who you find attractive. If that attention makes the person uncomfortable, the person flirting will apologize and not do it again. Flirting is within the scope of normal social adolescent behavior.
Sexual harassment is using sexual language or actions to hold power over someone else. This is neither playful nor healthy social behavior. There are legal ramifications for behavior that is deemed sexual harassment.
Sharing versus Gossiping
Sharing is telling information about a friend to another friend to keep a mutual acquaintance updated.
Gossiping is telling people secrets you promised not to tell others, telling people about someone else in order to get more attention from others, telling people a lie about someone to get back at them, or exaggerating the truth about what someone did to make them look bad to others. The intent of gossiping is malicious. 
Other Sets to Explore
